
 
KINGS’ FOREST PRIMARY SCHOOL 

SPECIAL EDUCATIONAL NEEDS POLICY 
 
 

This policy reflects the school values and philosophy in relation to the Special Educational Needs. It 
sets out a framework within which teaching and non-teaching staff can co-operate and gives 
guidance for planning, teaching and assessment. 
 
The policy is based on the SEN Code of Practice (1995) and the 1993 Education Act, and is moving 
towards the implementation of the reviewed Code of Practice 2001. All staff are responsible for 
implementing the policy and for planning, teaching, learning and assessment. 
 
This policy is to raise standards and promote inclusive practice for all children including those with 
special educational needs. This policy is for all teaching staff and support staff. It is also for school 
governors, LEA Advisors and Inspectors. 
 
A child has special needs if he or she requires special provision to be made for him or her. That 
child may have: - 

 A greater difficulty in learning  
 A disability, which prevents the child from making full use of the educational facilities, 

provided by the school for children of the same age.  
 Emotional/behavioural difficulties that affect their learning/social interaction.  

AIMS 

 To integrate and educate all children with Special Educational Needs in a mainstream school 
where this does not affect the individual child or the rest of his/her class adversely. 

 Within the team teaching philosophy of the school to plan and teach each child according to 
his/her individual needs and abilities, taking into account the National Curriculum 
requirements where appropriate. 

 To follow the procedures outlined in the SEN Code of Practice, November 2001. 
 To involve the parents, staff and other experts in the discussion and execution of 

programmes of work, behaviour modification and emotional development of the child, as 
soon as a problem or need is noticed. 

 It is important to note that gifted and more able children will also have Special Needs. 
 If any of these areas present a problem or give cause for concern an assessment should be 

made. 

PROVISION MAPPING 

At Kings’ Forest School, we offer a provision mapping system to aid the development of children 
with special educational needs.  
 
Provision mapping is a way of documenting the range of support available to pupils with SEN 
within the school. Children can be entered into a support group as a short term intervention to 
equip them with the skills needed to feel included in mainstream lessons. 



 
The provision map can be used as part of the planning process in a number of ways to: 
 
- audit how well provision matches need and recognise gaps in provision; 
- assess school effectiveness when linked with outcomes for pupils; 
- plan development to meet pupils’ identified needs; 
- set annual success criteria for the SEN policy; 
- report annually on the success of the SEN policy; 
- inform parents, LEA, external agencies and OFSTED inspectors of how resources are being used 

to meet needs; 
- focus attention on whole-school issues of teaching and learning rather than on individual child 

issues; 
- record changes in provision and transfer easily from class to class or school to school; 
- be used as a basis for writing IEPs. 

COLLABORATION WITH OTHER AGENCIES  

 Educational Psychologist, allocated number of visits per year, used for advice on 
coordination of special needs provision and teaching of individual pupils and for observation 
or assessments of children School Action Plus. 

 EBD Advisory teacher providing advice for children with behavioural needs/Education 
support centre supporting children who are at risk of exclusion. 

 Speech and Language Therapy service and advisory teachers. Assessment and advice on 
the teaching of specific children at School Action Plus 

 SEN advisory service. Liaison relating to any SEN issues. Input at local SENCO support 
group meetings 

 Education Welfare Office and School Nurse.  
 
 CURRICULUM AND EQUAL OPPORTUNITIES 
 
Maximum access to the curriculum is ensured through the following practices; 
Teaching approaches are adapted in style and pace, taking into account the full ability range of 
the class/group and the language, emotional and physical needs of individuals. Classroom 
assistants support specific children either individually or in a group within the class. Work is 
planned by the class teacher in consultation with the SENCO, working specifically towards 
targets outlined in the IEP. Children are also given extra support using a provision map system 
whereby Teaching Assistants run specific groups targeted for need rather than age. Groups 
include supporting social skills, behaviour, self esteem, phonics, handwriting, reading, speech 
and language, number bonds and general numeracy support. 
 
Work within classes is differentiated to ensure the correct pace of learning for individuals and to 
allow for consolidation and practice of new skills/knowledge when necessary. Differentiation is 
shown within each teacher's short term planning.  
 
INITIAL CONCERNS AND SCHOOL ACTION 
 
We identify concerns in the following ways with a class teacher, T.A. and SENCO, using a 
variety of school based assessment approaches: - 



 Low baseline score  
 TA Assessment or SATS levels  
 Year 1 Teacher Assessment  
 Year 2 - tested each term  
 Year 3/4/5 optional SATS  
 Year 6 - SATS  
 End of year targets  
 Early identification, assessment and appropriate provision for the child's needs ensuring that 

planning for teaching and learning will take account of the interests and experiences of the 
children and is differentiated to ensure that work is matched to the children's needs  

 Children identified by the class teacher as having significant needs are referred to SENCO 
for discussion and addition to the SEN register if necessary. 
 

Where children are not making adequate progress: -  

 Parents are contacted by class teacher and are invited to discuss their concerns and ideas 
with teaching staff any issues raised by parents from the meeting are used to support the 
planning for the child.  

 Evidence of needs and progress is gathered.  
 Providing resources and apparatus appropriate to the task and child's needs, including being 

included within provision map groups. 
 Providing necessary support from the classroom teacher, classroom assistant, peer group 

(as appropriate).  
 Appropriate objectives are identified in each class teacher's differentiated planning.  
 SENCO and class teacher work together to enable full access to the curriculum. In addition 

to the above, for some children an Individual Educational Plan (IEP) is drafted by the class 
teacher, SENCO and T.A, and is then discussed and agreed with parents and child.  

 Children work individually or within a small group with SEN teacher or classroom assistant. 
Careful timetabling arrangements are needed to ensure coverage of National Curriculum 
work.  

If a child makes little or no progress in spite of our intervention we seek fresh ideas and advice 
from the agencies. These ideas are incorporated into I.E.Ps.   
 
 Partnership with parents is an inclusive aspect of our graduated response Strategies include: - 

 Sharing concerns about the progress or needs of the child.  
 Regular opportunities to discuss the child's needs and progress during class teacher 

consultations, IEP reviews or informal discussions at any mutually convenient time.  
 Parents' support by working at home towards specific targets and practicing or completing 

work with guidance given to parents to help with their approach.  
 Keeping parents informed of their rights and responsibilities.  
 Involvement of governors when appropriate, specifically the SEN governor.  

 MONITORING AND EVALUATION 
  
It is vital that the School Policy for Assessment, Recording and Reporting is followed for all SEN 



pupils in order to ensure early identification and assessment of needs, and to monitor the pupils' 
progress over time. Assessment includes the following:  

 Analysis of data in respect of pupils with S.E.N. This is co-ordinated by the assessment co-
ordinator who links with the SENCO. 
In addition: -  

 A register of individual needs has been kept to ensure consistency between teachers.  
 Copies of IEPs are held by the SENCO and the class teacher. Children's progress will be 

tracked, measured and recorded against the targets set out in their IEPs.  
 IEPs during regular review meetings between SENCO and class teacher, involving parents 

and, when appropriate will be discussed with the child.  
 Frequent discussions are held between teacher and SENCO as and when necessary. 

Classroom assistants are involved in the planning of IEPS, SENCO monitors targets and 
feeds back to the class teacher.  

 Class teachers show evaluation of differentiation within short term planning.  
 Samples of annotated work will be regularly taken and kept as an indication of working level 

and rate of progress.  

POLICY REVIEW AND IMPLEMENTATION 
To determine whether the aims have been met evaluation will include; 

 Review of evidence for indications that strategies and approaches are working.  
 Reference to IEPs and their effectiveness in meeting the childs' needs.  
 Monitoring of children and movement of children within the graduated response.  
 Reviewing of availability and appropriateness of resources and staffing levels through 

discussion/feedback/recording  
 Reviewing and monitoring SENCO role.  
 Reviewing of evidence.  
 Regular assessment and tracking of progress with the use of NFER and QCA test material - 

termly  
 Internal assessment, SATS data and P.A.N.D.A  

CONCLUSION 

At Kings’ Forest we celebrate diversity and difference in our children. We believe that this policy 
will provide effective provision for Special educational Needs and enable all children to gain 
appropriate access to the full curriculum. 
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